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Abstract

This paper contains the policy statement of the Council for Exceptional Children
(USA) on inclusive schooling, and describes the implications of such a policy for
the community. Keywords: Education, School age
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CEC Calls for Action with Release of Inclusion Policy

The issue of full inclusion vs. educational options reached a climax at CEC’s 1993 Annual

Convention with the release of the following policy statement:

|[CEC Policy on Inclusive Schools and Community Settingsl-l

The Council for Exceptional Children
(CEQC) believes all children, youth,
and young adults with disabilitiesare
entitled to a free and appropriate
education and/or services that lead
to an adult life characterized by satis-
fying relations with others, indepen-

dent living, productive engagement

in the community, and participation
in society at large. To achieve such
outcomes, there must exist for all
children, youth, and young adults a
rich variety of early intervention, ed-
ucational, and vocational program
options and experiences. Access to
these programs and experiences
. | should be based on individual edu-
| cational need and desired outcomes.
Furthermore, students and their fam-
1 ilies or guardians, as members of the
planning team, may recommend the
placement, curriculum option, and
the exit document to be pursued.

CEC believes that a continuum of
services must be available for all
children, youth, and young adults.
CEC also believes that the concept of
inclusion is a meaningful goal to be
pursued in our schools and commu-
nities. In addition, CEC believes chil-
dren, youth, and young adults with
disabilities should be served when-
ever possible in general education
classrooms in inclusive neighbor-
hood schools and community set-
tings. Such settings should be
strengthened and supported by an
infusion of specially trained person-
neland other appropriate supportive
practices according to the individual
needs of the child.

Policy Implications

Schools. In inclusive schools, the
building administrator and staff with
assistance from the special education
administration should be primarily
responsible for the education of chil-
dren, youth, and young adults with
disabilities. The administrator(s) and
other school personnel must have
available to them appropriate sup-
port and technical assistance to en-
able them to fulfill their respon-
sibilities. Leaders in state/ provincial
and local governments must redefine
rules and regulations as necessary,
and grant school personnel greater
authority to make decisions regard-
ing curriculum, materials, instruc-
tional practice, and staffing patterns.
In return for greater autonomy, the
schooladministrator and staff should
establish high standards for each
child and youth and should be held
accountable for his or her progress
toward outcomes.

Communities. Inclusive schools
must be located in inclusive commu-
nities; therefore, CEC invites all edu-
cators, other professionals, and
family members to work together to
create early intervention, educa-
tional, and vocational programs and
experiences that are collegial, inclu-
sive, and responsive to the diversity
of children, youth, and young adults.
Policy makers at the highest levels of
state/provincial and local govern-
ment, as well as school administra-
tion, also must support inclusion in
the educational reforms they es-

pouse. Further, the policy makers
should fund programs in nutrition,
early intervention, health care, parent
education, and other social support
programs that prepare all children,
youth, and young adults todo well in
school. There can be no meaningful
school reform, nor inclusive schools,
without funding of these key prereg-
uisites. As important, there must be
interagency agreements and collabo-
ration with local governments and
business to help prepare students to
assume a constructive role in an in-
clusive cormmunity.

Professional Development. And
finally, state/ provincial departments
of education, local educational dis-
tricts, and colleges and universities
must provide high-quality preservice
and continuing professional devel-
opment experiences that prepare all
general educators to work effectively
with children, youth, and young
adults representing a wide range of
abilities and disabilities, experiences,
cultural and linguistic backgrounds,
attitudes, and expectations. More-
over, special educators should be
trained with an emphasis on their
roles in inclusive schools and com-
munity settings. They also must learn
the importance of establishing ambi-
tious goals for their students and of
using appropriate means of monitor-
ing the progress of children, youth,
and young adults.

Adopted by the CEC Delegate
Assembly, 1993, San Antonio, Texas
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