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of the strategies presented for putting inclusive schooling into practice.
Keywords: Education, School age

This information is made available by the
Institute for Family Advocacy and Leadership Development
and canmot be used except for the sole purpose of research and study






INTEGRATION WORKSHOP - 1-3 AUGUST

~ wo of our new Conunitice Members. Amianda

Lyons and Donna Ball (along with several other

parents) attended the Integration Workshop
facilitated by Bruce Uditsky - here follows their

docounis.

On a1, 2nd and 3rd of August 1991 I wis lortunate to
altend a workshop on inlegration. or inclusive education,
lacilitated by Bruce Uditsky, a parent and edutator,
based in Edmonton, Alberta. Canada. Talk aboul
Jdynamic speakers!! I found this to be an inspiratiorl
workshop, with Bruce speaking more than eloguently
and pulting into words all of the feelinps, beliels and
“wishes [ have, nol just for my son’s education, but for all
children with disabilities. ‘ '

On the first two days, the workshop was open'to parents.
teachers in schools, educators and olher__- interestied
persons, The diverse range of allitudes existent with
resards o integralion was apparent at queslion times.
The third day was for parents only (approximately 6 in
attendance) with people speaking of their personal
experiences lo dale and of their hopes and wighes lor the
Miture. ' ‘ ‘

lnlegrulibn is here Lo slay; the yuestion is not "il™, but
"how”, and Bruce Uditsky put thix in very succint lerms.
A bibliography will be ‘available from the Community
Resource Unit-Telephone 870 1022 o

Amandu Lyons,
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Day One .

Melissa Ryan and Rhiondda Poutlon challenged us on
the topic of "Coming Ready or Not*. Melissa likened her
experience of segrealed education as being marooned on
an island. the pracess of her inclusion at an integrated
school was her escape and journey across (he water {o
join the real world. Melissa’s message (o us was clear
and rhondda reiterated when she spoke aboul her
expericnee as o parent who successfully advovated on her
daughter’s behall for an inclusive education. Melissa and
Rhondda’s stories were an excellent introduction Lo
Bruce Udilsky (parent, educator and advocate), who
spoke in his [irst session on the topic of "Critical [ssues in
Integration: quality, inclusion and curriculom®.

Bruce dJescri e g as an adyvocale sworking

with families in- Capada (aud lor a shert while in
Adelaide. SA). who wish to enro! their son or dJaughter
with a disability for an integrated or inclusive education

" at the school of their choice. Inclusive education should

be seen ax a right and not as a privilege and o exclude
people on the basis of disability i o deny their basic
human rights Seen in this way. inclusive education s a
moral issue and as such, should be avalable to all
Inclusive educationis successful when teachers receive
adequate supporl and in most cases, the level of support
needed ix over estimaded. Teachers need 1o work with an

“every child” curriculum with appropriate support.

The underlying rationale - Every student is inherently
and equally valued, that all have the same Tundamental
needs, that all require the same powerful and normalive
pathways and that the education be consistent with the
principles-ol social justice and success-for all students -
madels of education.

The alternoon sessions were a sharing. of stories of |
incthusive education, battles fough & won. and struggles

that are conlinuing, Parents, siudenis educatars, Family

and Triends shared their experiences of life belgre and
aller inlegralion. Always the same message - the end
result was worth the struggle. 11 was also a reminder that

once an integrated placement has been attained. 1t 1s not

—necessarily the end of the fight. We must continue o

wark on changing the attitudes of those who do not
understand  the dillerence between aceeplance  and
charily i our children with disabilities are 1o valued as
true members ol the community. '

Day Two

Bruce described the dayvs progranm as being strategies lor

putting inclusive education into practise. He started from.
the parents perspective and described three main points
that parents want far their children.

These were

1. to live anidilearn in an inteprated world:

2ota be vadued and s read member of the commmunily

X o have the best possible education and lmiends. .

Bruce summed these (hree pointsby stating, "All children,
should be able 1o receive a yuality education by attending
their neighbourhood school, going lo class together.
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INTEGRATION WORKSHOP (cont'd)
learning together and becoming (riends™

What is integration? Total, full or inclusive integration
must contain the following ’

[. the neighbourhood or fotal school;

2. a vegular classroony;

3. approxinmlely'lhé SLINE age Peers,

4 the vregular curriculum  with modtlications  and
adaptions; ; '

6. individualisation,

7. a regular teacher responsible for the clasx wilh support
as needed; ‘

R, purents as partners.

Fucilitation of relationshops is a fuctor in successlul
integration and will enable the student o feel a part of
(he school culture. The best educational practices (with
modifications), develop characler and have an emphasis
on values and responsibility which enable the student to
have the sume focus as hisfther peers,

Common concerns regarding integration include:
1. teacher adequacy,
. elfects on olher students;

(S T

Cincreased workload,

- cluss sizé

-

_future ol special educatlors;
0. risks;
cosls,

% =

. supports.

I. In regards to regard lo tleacher adequacy - Regular
teachers are actually trained in inclusion while special
education leachers are triained in exclusion. Regular
teachers need on!y be vonvinced by others who have
done it ;

2. There are reported ii-eflects on ather students. To lhe
contrary students reported an increase in sefl-esteem,
understanding and awareness.

3. There is an increased workload at the beginning w lmlL

may require extra support. The load evens out and the

suppart miy not he necessary after a while,

5. Special educalors would be called upon {for speciahist,

and consultancy support for the integrated students.

6. Theie has been no' significant risk o students unless

they have been segregaled.

7. There is a need to emphasize this area and IEJHOL.IIE'

money as (his is an area thal ix underfunded. Ttis usually
a social/palilicalde: 151601

& Teachers should not hiave Lo beg {or support.

Outcomes of Inclusive Educalion include -

. 1. Teacher atlitudes become more positive.

2. There are m\movemem\ n selfeslecm and  socviad

status of the non-disabled students. ‘
Re:,uhn.leadaels are as accepling as special education.

4. Co- opemme learning produces betler learning than

one {0 one.

S Inappropriate behaviour decreased sponineously.

6. Mutual interest grouping heip~ (luepl(mue by peers.

7. latepritled classes are mare cosl elTective.

X, Learning of non-disabled }-lulde_nlh s [101‘”“[)(3(16(].

9. Improved motor skills, S

Dav Three : .
f—= = ] ' . ' n .
Parents only aid everybody was encouraged 1o speak

aboul why they there here. Lots of stories with many
commonalities. Parents were concerned about tack of
support for their integrated children, fearful about
leaving the “salety” of the segregated syslem'. under-
confident about taking on the struggle. disappoinied that
their children in segragated sellings were nol receiving
enough academic wark, fearful of retribution. not sure

Awhich way o goete. ele. ele..

Listening to Bruce Uditsky dexcribe what's happening in

many provinces in Cinadi was like @ tonic 1o me. He

reinforced my beliels and gave me the incentive 1o

Ccontinue Lo push for totally inclusive education for my

chitd and all chitdren. I came 1o the LOﬂfCIEﬂLe thinking
Ml Bruce would be preaching lo lhe wmerled and left
with o new and wider perspeclive. | see our children as
pioneers in the area of integration and while things might

“not be perfect right now. 1 feel we musi keep on working

(o make it right in the future. Parents must be allowed to
have the swme -dreams for their children with disalbibities
as they have for the able-bodied siblings. As Bruce said,
" segregattod cducation feads 1o \c""lc".!_’ll(_d work Iite

- and subsequent, segregation {rom the mmmunm" 1 lor

one will not give up. Who will join me?
Donna Ball
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